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ABSTRAK

Sabela, Like Hana. 2025. “Student’sLearning DifficultiesIn Class X English
Subjects At SMA Favorit Nu Tegaldlimo 2024-2025” Pembimbing
Bpk MOH. MAHMUD, M.Pd.

KataKunci:Bahasalnggris,Siswa,Kesulitan Belajar

Penelitian ini bertujuan untuk mengidentifikasi kesulitan belajar
yang dialami siswa kelas X dalam mata pelajaran Bahasa Inggris di SMA
Favorit NU Tegaldlimo tahun ajaran 2024—2025, serta merumuskan solusi
yang relevan untuk mengatasinya. Bahasa Inggris merupakan bahasa
internasional yang penting dikuasai oleh siswa, terutama dalam era
globalisasi saat ini. Namun, masih banyak siswa menghadapi hambatan
dalam proses pembelajarannya.

Penelitian ini menggunakan pendekatan kualitatif dengan metode
studi kasus. Teknikpengumpulan data meliputi observasi kelas, wawancara
mendalam dengan guru dan siswa, serta dokumentasi terkait proses
pembelajaran. Subjek penelitian terdiri dari siswa kelas X dan guru Bahasa
Inggris di SMA Favorit NU Tegaldlimo.

Hasil penelitian menunjukkan bahwa kesulitan utama siswaterletak
pada aspek tata bahasa (grammar), berbicara (speaking), membaca
(reading), mendengarkan (listening), dan menulis (writing). Faktor
penyebabnya antara lain kurangnya motivasi belajar, rendahnya
kepercayaan diri, metode pengajaran yang kurang variatif, serta minimnya
lingkungan belajar yang mendukung. Solusi yang ditawarkan mencakup
peningkatan motivasi belajar melalui pendekatan kontekstual, penerapan
metode pembelajaran interaktif, pemanfaatan media digital, serta
pembelajaran berbasis proyek dan teman sebaya.

Penelitian ini diharapkan dapat menjadi acuan bagi guru, siswa,
dan sekolah dalam merancang strategi pembelajaran Bahasa Inggris yang
lebih efektif dan adaptif sesuai dengan kebutuhan siswa.
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ABSTRACT

Sabela, Like Hana. 2025. “Student’s Learning Difficulties In Class X English
Subjects At SMA Favorit Nu Tegaldlimo 2024-2025. Advisor Mr.
MOH. MAHMUD, M.Pd.

Keywords:EnglishLanguage,Student,Learning Difficulties

This study aims to identify learning difficulties experienced bygrade
X students in English at SMA Favorit NU Tegaldlimo in the 2024- 2025
academic year, and formulate relevant solutions to overcome them. English
is an international language that is important for students to master,
especially in the current era of globalization. However, many students still
face obstacles in the learning process.

This research uses a qualitative approach with a case study method.
Data collection techniques included classroom observation, in-depth
interviews with teachers and students, and documentation related to the
learning process. The research subjects consisted of class X students and
English teachers at SMA Favorit NU Tegaldlimo.

The results showed that students' main difficulties lie in the aspects
of grammar, speaking, reading, listening, and writing. The contributing
factors include lack of learning motivation, low self-confidence, less varied
teaching methods, and lack of a supportive learning environment. The
solutions offered include increasing learning motivation through contextual
approaches, implementing interactive learning methods, utilizing digital
media, as well as project-based and peer learning.

This research is expected to be a reference for teachers, students,
and schools in designing more effective and adaptive English learning
strategies according to students' needs.
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CHAPTER1
INTRODUCTION

1.1  Research Background

Humans cannot live without activities or teaching and learning
activities. Theactivitiesthat apersondoesasanindividualor aspartof a
group are basically learning activities. The course of a person's
learning activities, both as an individual and as part of a group,
regardless of age, place and time, as a change in an individual's
thinking pattern that occurs at any time, is a condition that makes
learning activities never stop. Learning and education are learning
processes that involve activities aimed at bringing about behavioral
changes in an individual through interaction with the environment
(Rofian, 2016).

English has become an international language that plays a
central role in various aspects of modern life. English is used across a
widerangeoffields includingeducation, science, technology, business,
politics, and entertainment. In the midst of globalization and the
Industrial Revolution, English proficiency is no longer considered a
mere advantage but a fundamental necessity. The Indonesian
government, through the National Curriculum, has designated English
asone of thecompulsory subjectsatboth juniorhigh school (SMP) and
senior high school (SMA) levels. Students are expected to master the
four basic language skills: listening, speaking, reading, and writing,
which are essential for facing the challenges of a globalized world.

According to Sya and Helmanto (2019), English is very
important for every student to face the future. In addition, English
language skills are now very important for getting a job. Language
learning requires four skills: reading, writing, speaking, and listening.
According to Tantri(2017),everyone goesthrougha regular processin
acquiring these skills. Mastering listening, speaking, reading, and
writing.

However, the reality on the ground reveals that students’
mastery of English is still far from expectations. Many students
continue to struggle with understanding and applying English in both
daily life and academic contexts. This issue is not only present in
remote areas but also in schools that have adopted modern curricula
and implemented technology-based learning media. The obstacles
faced by students vary widely, ranging from difficulties in



understanding grammar, limited vocabulary, lack of fluency in
speaking, to low motivation and interest in learning English.

This research was conducted at SMA Favorit NU Tegaldlimo
based on the consideration that the school has a relatively smallnumber
of students, particularly in the tenth grade. This condition creates a
more conducive learning environment, as communication
betweenteachers and students cantake place ona more personal level.
In a classroom with fewer students, the interaction between teachers
and students becomes closer, giving students greater opportunities to
ask questions and discuss materials, including English lessons they do
not fully understand.

However, despite the close and intensive relationship between
teachers and students at this school, an interesting phenomenon arises:
some students still struggle in learning English. This raises an
important question—why do these learning difficulties persist even
though the classroom environment supports direct interaction? By
conducting research at this school, the writer aims to uncover the
factors that cause students’ difficulties in learning English, whether
from the students themselves, the teachers, the teaching methods, orthe
learning environment. The findings are expected to provide a deeper
understanding and offer targeted solutions to overcome these
challenges.

In-depthinterviewsandstudent questionnairesrevealedthat the
most challenging aspects are grammar, speaking, and reading.
Grammar is often perceived as confusing due to the substantial
differences between English and Indonesian sentence structures. In
terms of speaking, students feel shy, fear mispronunciation, and
struggle to construct sentences spontaneously. Many students avoid
speaking altogether due to fear of being laughed at or corrected
publicly by their peers. Regarding reading, students find it difficult to
comprehend text meaning due to limited vocabulary and lack of
reading habits in English.

Listening difficulties also pose a unique challenge. Many
students complain that they cannot understand the words spoken by
native speakers in learning audios. This issue is exacerbated by a lack
of regular listening practice and limited access to high-quality audio-
visual learning media. In writing, students struggle to construct
grammatically correct sentences and find it difficult to express their
ideas in coherent written English.

The causes of these learning difficulties can generally be
categorized into two main factors: internal and external.
Internalfactorsincludelowmotivation,lackofself-confidence,andnegative



attitudes toward English as a subject. Some students believe that
English is unimportant because they feel they will not use it in their
daily lives. Some even openly reject English by saying, “Aku wong
Jowo” (I amJavanese), which reflects a formof resistance to a foreign
language perceived as incompatible with their cultural identity.

On the other hand, external factors include unvaried teaching
methods, limited learning media, and an unsupported learning
environment. Although teachers have tried to use digital media and
implement project-based learning, the methods used are sometimes
incompatible with students’ learning styles. Furthermore,the relatively
small class sizes reduce interaction and class dynamics. As a result,
students become less motivated due to the lack of competition or
stimulation from classmates. This problem should not be
underestimated. If not addressed promptly, it can lead to poor learning
outcomes and leave students unprepared to face future academic
challenges. Moreover, the inability to speak English may become a
barrier for students who wish to continue their studies at university or
enter the workforce, where English communication skills are often
required. Therefore, it is essential to conduct an in-depth study of the
difficulties students face in learning English. This research aims to
identify the various forms of English learning difficulties experienced
by tenth-grade students at SMA Favorit NU Tegaldlimo and analyze
thecontributing factors.Additionally, thisstudyseekstoofferpractical
solutions that can be implemented by teachers, schools, and the
students themselves to enhance the effectiveness of English learning.
By thoroughly understanding the barriers students face, more targeted,
engaging, and student-relevant learning strategies can be designed.

Learning difficulties are obstacles that result in failure instudent
learning achievement, which in turn leads to failure in student
performance (Hamalik, 1983:112). In the context of the Merdeka
Curriculum, English instruction should be more flexible, student-
centered, and accommodate diverse learning styles. Teachers need tobe
more creative in creating an interactive and supportive learning
environment. Learning media such as songs, films, language games,
and technology-based applications can serve as attractive alternativesto
boost student motivation and engagement. On the other hand, students
should also be equipped with the understanding that English
proficiency is a vital key to future success.

Through this study, it is expected that more effective
approaches will be discovered to overcome English learningdifficulties
among high school students, particularly tenth graders at
SMAFavoritNUTegaldlimo. Thefindingsofthisresearchwillnot



onlybenefit the schoolwhere the studyisconducted but canalso serve
asareference forother schools facingsimilar challenges. Furthermore,
the results of this research are expected to enrich the academic
discourse in the field of language education, particularly in teaching
English as a Foreign Language (EFL) in Indonesia.

ResearchProblem
Based on the research background above, the researcher
formulates the problem as follows:
1.  Whatarethefactorsthatcausestudents'difficultiesin learning
English at the senior high school level?
2. Whatarethesolutionstostudents'problemsinlearning English?

ResearchObjective

Basedontheformulationoftheproblemabove,the objectives of
this study are as follows:
1. Tofindoutaboutthedifficultiesthatstudentsfacein learning
English.
2. To find out what efforts are needed in dealing with students'
difficulties in learning English.

ResearchSignificance

Benefitsforthe author
1. Addedacademic insightandunderstanding

This research helped the author in understanding
more about the factors that cause students to have
difficulties in learning English and the solutions that
can be applied.In addition,this research alsoimproves
analytical, problem-solving, and decision-making skills
in the field of education.

2. Asacontributiontotheworldofeducation

The results of this study can be a reference for
teachers, schools, and related parties in improving the
qualityofEnglishlanguagelearning.Thus,this



research is not only academically useful for the author
butalsohas apositiveimpactin theworld ofeducation.

Benefitsforreadersofresearch results
1. Asareferenceforotherresearchers

Readers, especially students and academics, can usethe
results of this study as a source of information or a
foundation for further research related to English learning
difficulties in secondary schools.
2. improveunderstandinginEnglishlanguagelearning

Readers, whether teachers, parents or students,
can understand more clearly the factors that influence
English learning difficulties and the solutions that can
be applied to overcome these problems, so that theycan
be more effective in supporting the learning process.

Definition ofKey Terms
Before looking further at thenext discussion,it isnecessary
to see the definition of terms to direct the purpose of the
explanation in writing this thesis as follows:
English Language

According to Harmer (2007), English is a
communication tool that involves four main skills: listening,
speaking, reading, and writing, which are used in a variety of
social and academic contexts.

Richards and Schmidt (2010:198) state that English is a
language widelyspoken in the world and is a second or foreign
language learning by many people for academic, professional,
or social purposes.

Crystal (2003) explains that English is ‘a global
language’ because it is widely used as a language of
international communication in various fields, such as science,
technology, and economics.

Student
According to Slameto (2010: 2): A student is someone
whoisinvolvedinlearningactivitiesundertheguidanceof



teachers in a formal educational institution, with the aim of
developing their potential intellectually, emotionally, and
socially.

According to Daryanto(2010:25):Studentsaresubjects in
the educational process who are actively involved in receiving,
searching, and processing information as part of learning
activities.

According to Winkel (2009:53): Students are learners
who actively participate in the learning process to achieve
changes in behaviour, knowledge, skills, and attitudes.

Learningdifficulties

According to Djamarah (2011: 107): Learning
difficulties are a condition in the learning process that is
characterized bycertainobstacles to achieving optimallearning
outcomes. These obstacles can come fromwithin the student or
from outside, such as the learning environment or teaching
methods.

According to Hamalik (2003:102): Learning difficulties
are a condition in which students cannot learn as they should
because of certain disturbances or obstacles that are internal
(such as lack of motivation, ability, or attention) or external
(such as teaching methods, environment, or learning media).

According to Richard and Rodgers (2001): In thecontext
of learning English as a foreign language (EFL), learning
difficulties include problems in understanding aspects of
language such as vocabulary, grammar, pronunciation, and the
ability to understand and produce language orally and in writing.



CHAPTER II

LITERATUREREVIEW

This section discusses the theories used as the basis for
research on student learning difficulties and solutions to overcome
difficulties in English subjects in class X SMA FAVORIT NU
TEGALDLIMO 2024-2025 academic year. The theories reviewed
come from the latest and relevant literature sources to avoid
replication of previous research.

TheoreticalOverview
TheoreticalFoundation

This research discusses students' learningdifficulties

in English subjects. Therefore, this theoretical foundation
will explain the relevant concepts as the basis for analyzing
the data in this study. This theoretical foundation is divided
into main theories and supporting theories.

a.

DefinitionofLearningDifficulties

Learning difficulties refer to a condition where
students face obstacles in the process ofunderstanding,
processing, or expressing information, which affects
their academic performance. Accordingto Hallahan,
Kauffman, and Pullen (2015), learning difficulties are
"a condition within the individual affecting learning
processes and not directly caused by intellectual
disability, environmental, or cultural factors."

Learning difficulties can be specific (e.g.,
difficulty in reading, writing, or speaking) or general
(e.g., low motivation, lack of interest, or attention
problems). In the context of English learning, students
may face problems in various language components
such as grammar, vocabulary, pronunciation, reading
comprehension, and speaking fluency.
TypesofLearningDifficultiesin English

Basedon Westwood(2008),learningdifficulties
in English can be categorized into:



understanding grammar, limited vocabulary, lack of
fluency in speaking, to low motivation and interest in learning
English.

This research was conducted at SMA Favorit NU Tegaldlimo
based on the consideration that the school has a relatively smallnumber
of students, particularly in the tenth grade. This condition creates a
more conducive learning environment, as communication between
teachers and students can take place on a more personal level. In a
classroom with fewer students, the interaction between teachers and
students becomes closer, giving students greater opportunities to ask
questions and discuss materials, including English lessons they do not
fully understand.

However, despite the close and intensive relationship between
teachers and students at this school, an interesting phenomenon arises:
some students still struggle in learning English. This raises an
important question—why do these learning difficulties persist even
though the classroom environment supports direct interaction? By
conducting research at this school, the writer aims to uncover the
factors that cause students’ difficulties in learning English, whether
from the students themselves, the teachers, the teaching methods, orthe
learning environment. The findings are expected to provide a deeper
understanding and offer targeted solutions to overcome these
challenges.

In-depth interviews and student questionnaires revealed that the
most challenging aspects are grammar, speaking, and reading.
Grammar is often perceived as confusing due to the substantial
differences between English and Indonesian sentence structures. In
terms of speaking, students feel shy, fear mispronunciation, and
struggle to construct sentences spontaneously. Many students avoid
speaking altogether due to fear of being laughed at or corrected
publicly by their peers. Regarding reading, students find it difficult to
comprehend text meaning due to limited vocabulary and lack of
reading habits in English.

Listening difficulties also pose a unique challenge. Many
students complain that they cannot understand the words spoken by
native speakers in learning audios. This issue is exacerbated by a lack
of regular listening practice and limited access to high-quality audio-
visual learning media. In writing, students struggle to construct
grammatically correct sentences and find it difficult to express their
ideas in coherent written English.

The causes of these learning difficulties can generally be
categorizedintotwomainfactors:internalandexternal.Internal



factors include low motivation, lack of self-confidence, and negative
attitudes toward English as a subject. Some students believe that
English is unimportant because they feel they will not use it in their
daily lives. Some even openly reject English by saying, “Aku wong
Jowo” (I am Javanese), which reflects a form of resistance to a foreign
language perceived as incompatible with their cultural identity.

On the other hand, external factors include unvaried teaching
methods, limited learning media, and an unsupported learning
environment. Although teachers have tried to use digital media and
implement project-based learning, the methods used are sometimes
incompatible with students’ learning styles. Furthermore, the relatively
small class sizes reduce interaction and class dynamics. As a result,
students become less motivated due to the lack of competition or
stimulation from classmates. This problem should not be
underestimated. If not addressed promptly, it can lead to poor learning
outcomes and leave students unprepared to face future academic
challenges. Moreover, the inability to speak English may become a
barrier for students who wish to continue their studies at university or
enter the workforce, where English communication skills are often
required. Therefore, it is essential to conduct an in-depth study of the
difficulties students face in learning English. This research aims to
identify the various forms of English learning difficulties experienced
by tenth-grade students at SMA Favorit NU Tegaldlimo and analyze
thecontributingfactors. Additionally,thisstudyseekstoofterpractical
solutions that can be implemented by teachers, schools, and the
students themselves to enhance the effectiveness of English learning.
By thoroughly understanding the barriers students face, more targeted,
engaging, and student-relevant learning strategies can be designed.

Learning difficulties are obstacles that result in failure instudent
learning achievement, which in turn leads to failure in student
performance (Hamalik, 1983:112). In the context of the Merdeka
Curriculum, English instruction should be more flexible, student-
centered, and accommodate diverse learning styles. Teachers need tobe
more creative in creating an interactive and supportive learning
environment. Learning media such as songs, films, language games,
and technology-based applications can serve as attractive alternativesto
boost student motivation and engagement. On the other hand, students
should also be equipped with the understanding that English
proficiency is a vital key to future success.

Through this study, it is expected that more -effective
approaches  will be  discovered to overcome  English
learningdifficultiesamonghighschoolstudents,particularlytenthgradersat
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SMA Favorit NU Tegaldlimo. The findings of this research will not
onlybenefit the school where the studyis conducted but can also serve
as areferenceforotherschools facingsimilarchallenges. Furthermore, the
results of this research are expected to enrich the academic discourse in
the field of language education, particularly in teaching English as a
Foreign Language (EFL) in Indonesia.

ResearchProblem

Based on the research background above, the researcher
formulates the problem as follows:
1. Whatarethefactorsthatcausestudents'difficultiesin  learning
English at the senior high school level?
2. Whatarethesolutionstostudents'problemsinlearning English?

ResearchObjective
Basedontheformulationoftheproblemabove,theobjectives of
this study are as follows:
1. Tofindoutaboutthedifficultiesthatstudentsfacein learning
English.
2. To find out what efforts are needed in dealing with students'
difficulties in learning English.

ResearchSignificance

Benefitsfortheauthor
1. Addedacademicinsightandunderstanding

This research helped the author in understanding
more about the factors that cause students to have
difficulties in learning English and the solutions that
can be applied. In addition, this research also improves
analytical, problem-solving, and decision-making skills
in the field of education.

2. Asacontributiontotheworldofeducation

The results of this study can be a reference for
teachers, schools, and related parties in improving the
qualityofEnglishlanguagelearning.Thus,this
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research is not only academically useful for the author
butalsohasapositiveimpactintheworldofeducation.

Benefitsforreadersof researchresults
1. Asareferenceforotherresearchers

Readers, especially students and academics, can usethe
results of this study as a source of information or a
foundation for further research related to English learning
difficulties in secondary schools.
2. improveunderstandinginEnglishlanguagelearning

Readers, whether teachers, parents or students,
can understand more clearly the factors that influence
English learning difficulties and the solutions that can
be applied to overcome these problems, so that theycan
be more effective in supporting the learning process.

DefinitionofKeyTerms
Beforelooking furtherat thenext discussion, it isnecessary to
see the definition of terms to direct the purpose of the
explanation in writing this thesis as follows:
EnglishLanguage

According to Harmer (2007), English is a
communication tool that involves four main skills: listening,
speaking, reading, and writing, which are used in a variety of
social and academic contexts.

Richards and Schmidt (2010:198) state that English is a
language widely spoken in the world and is a second or foreign
language learning by many people for academic, professional,
or social purposes.

Crystal (2003) explains that English is ‘a global
language’ because it is widely used as a language of
international communication in various fields, such as science,
technology, and economics.

Student
According to Slameto (2010: 2): A student is someone
whoisinvolvedinlearningactivitiesundertheguidanceof



12

teachers in a formal educational institution, with the aim of
developing their potential intellectually, emotionally, and
socially.

Accordingto Daryanto (2010: 25): Students aresubjects
in the educational process who are actively involved in
receiving, searching, and processing information as part of
learning activities.

According to Winkel (2009:53): Students are learners
who actively participate in the learning process to achieve
changes in behaviour, knowledge, skills, and attitudes.

Learningdifficulties

According to Djamarah (2011: 107): Learning
difficulties are a condition in the learning process that is
characterized bycertain obstacles to achieving optimal learning
outcomes. These obstacles can come from within the student or
from outside, such as the learning environment or teaching
methods.

According to Hamalik (2003:102): Learning difficulties
are a condition in which students cannot learn as they should
because of certain disturbances or obstacles that are internal
(such as lack of motivation, ability, or attention) or external
(such as teaching methods, environment, or learning media).

According to Richard and Rodgers (2001): In thecontext
of learning English as a foreign language (EFL), learning
difficulties include problems in understanding aspects of
language such as vocabulary, grammar, pronunciation, and the
ability to understand and produce language orally and in writing.
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This study begins with the awareness that English is an
international language that is very important for students to
master as a provision in the era of globalization. However, in
reality, many grade X students at SMA Favorit NU Tegaldlimo
experience difficulties in learning English.

These difficulties can be influenced by various internal
and external factors. Internal factors include low motivation to
learn, lack of confidence, and limited vocabulary acquisition.
While external factors can come from teachers' teaching
methods, learning facilities, environment, and family support.

To understand this problem more deeply, this research
uses a descriptive qualitative approach with interview,
observation,and documentation techniques.Thedatacollected
will be analyzed to:

1. Identify the types of learning difficulties faced by students,
including problems in listening, speaking, reading, writing,
grammar, and vocabulary.

2. Explore the factors causing these difficulties, whether
internal (student-related) or external (environmental).

3. Describethesolutionsandstrategies appliedbyteachersand
students to overcome these challenges.

The findings of this study are expected to provide
insights into the actual condition of students' English learning
difficulties and offer recommendations for improving the
quality of English teaching and learning at the school.



CHAPTER III

RESEARCHMETHODS

ResearchType

This research uses a qualitative approach with casestudy
and narrative methods to understand students' learning
difficulties in English subjects in class X of SMA FAVORIT NU
TEGALDLIMO 2024-2025 in academic year. According to
Yuliana et al. (2023) in Case Study Research: Design and
Methods, case studies are an appropriate method for exploring
complex phenomena in real-life contexts, including in the field
of education. This research will explore the factors that cause
students' learning difficulties in English, their impact on the
learning process, and the challenges faced by students and
teachers in overcoming these problems.

In addition, this research also uses a narrative approach
as proposed by Fauziyah et al. (2022). The narrative approach
allows individuals to recount their experiences, thus providing
deep insights into how students and teachers make meaning of
the learning process. Through this approach, the research will
reveal students' subjective experiences in overcoming English
learning difficulties, particularly in the aspects of reading,
writing, speaking and listening.

Through in-depthinterviews,observationanddocument
analysis,this research aims to provideacomprehensive picture
of students' learning difficulties in English and offer insights
into effective strategies to improve their learning experience at
the secondary level.

Research Location
The research location is at SMA FAVORIT NU

TEGALDLIMO, which is located at RT/RW (0/0), Kendalrejo
village, Tegaldlimo sub-district, Banyuwangi district/city, East
Java province, Indonesia, with the zip code 68484. SMA
FAVORIT NU TEGALDLIMO is one of the high schools in the
areathathas avariety oflearningsupportfacilities.This school
became a research site because of the relevance of its academic
and environmental conditions in identifying and analyzing

15
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studentlearningdifficultiesinEnglish languagesubjects in
classX in theodd semesterofthe2024-2025academic year.

ResearchTime
This research carried out for one month in the 2024-
2025 school year, during this time the researcher collects
information by observing the implications of the material,
conducting interviews with teachers and students, and
conducting interviews with several sources to obtain detailed,
complete and clear information.

ResearcherPresence
This attendance report records the presence of the
researchers during the research activities. Each researcher is
expected to record arrival and return times clearly and sign the
attendance list as proof of participation. This attendance data
will be used as a reference in evaluating the implementation of
the research and as an administrative document.

ResearchSubjects
The subjects of this study consisted of individuals who
weredirectlyinvolvedintheEnglish learningprocessinclassX of
SMA FAVORIT NU TEGALDLIMO. As this research uses a
qualitative approach with case study and narrative methods,the
selection of subjects was done by purposive sampling to ensure
that the participants have relevant experiences in dealingwith
English learningdifficulties.Theresearch subjects include:
1. EnglishTeacher
TheteacherresponsibleforteachingEnglishinclass
X will provide insights into lesson planning, teaching
strategies, challenges faced, as well as students' responses to
the methods used in the learning process. This information
will help in understanding how teachers address students'
learning difficulties as well as the strategies implemented to
improve the effectiveness of English language learning.
2. Students
Students who experience difficulties in learning English in
the X grade will share their experiences related to the learning
process, the challenges they face, and the strategies they use to
overcomeobstaclesinunderstandingthematerial.Inaddition,
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theywillalso provide their views onthe teaching methods applied
bythe teacher and the factorsthat influence their understanding of
the English subject

The subjects in this study were class X students of SMA
FAVORIT NU TEGALDLIMO in the odd semester of the
2024/2025 school year. The researcher chose all class X students
as a sample consisting of 40 students divided into 2 classes,
namely Science and Social Studies. The selection of this classused
purposive sampling technique with the consideration that there
were still a number of class X students who had difficulty in
following English learning. Based on initial observations and
information from the subject teacher.

DataandDataSources
Data used to obtain a comprehensive picture of the
factors causing students' learning difficulties in English, the
impactonthelearningprocess,andthestrategiesimplemented by
teachers to help students overcome these difficulties.
Data is collected directly from the research subjects,
including:
a. ClassroomObservation Data
1. Notes on classroom activities, teacher-student
interactions, and the implementation of English
language learning in the classroom.
2. Theuseofteachingmethodsintheclassroom
b. DeeplnterviewData
1. Teacher; Insights into their teaching experience,
strategies used, challenges faced, and effectiveness of
methods.
2. X Grade Students; Their learning experiences,
challenges faced, and perceptions of classroom
learning.

DataCollectionProcedure
The data collection procedure was carried out

systematically to obtain in-depth information about the
students’ learning difficulties. The techniques used include
interviews, and observation.
a. PreliminaryPreparation

1. Prepareinterviewguidelinesforstudentsandteachers.

2. Prepareclassroomobservationsheets.

3. Obtainpermissiontoconductresearch fromthe
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4. Determinetheresearchinformants(ClassXstudents
and the English teacher).
b. DataCollection Process

1. Interview

Used to gather insights from students and the
teacher about the learning difficulties students are

facing.
Steps:

a)
b)

c)

d)

CreatequestionstoasktheEnglishteacher.
The researcher came to the school and met
the English teacher to conduct the interview.

The researcher conducted an interview with
the English teacher to find out the
professional views on students' difficulties.
Record or write down each response given by
the informants.

2. Observation
Observations were made directly to class X

students

at FAVORIT NU Tegaldlimo High School in

the 2024-2025 school year. This observation aims to
find out the answers to the questions the author gave
about student learning difficulties.

Steps:
a)
b)
c)
d)

e)

f)
g)

h)

DevelopedquestionstoaskclassXstudents.
Writethequestionsin word.

Printing questions for students into several
sheets.

Come to the school and enter the classroom
that will be the object of research.

The researcher introduced herself to the
students and explained the purpose of her
visit.
Distributedthequestionnairetothestudents.
Let the students fill in/answer the
questionnaire from the researcher.

The researcher documented the students
while filling out the questionnaire into a
photo.
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i) Studentscollectedthequestionnairesthat had
been answered to the researcher.

Dataanalysis

In this study, the data analysis technique used was

qualitative data analysis with a descriptive approach and case
study method. This technique was chosen to understand the
meaning, patterns, and experiences of the informants in depth
related to English learning difficulties experienced by class X
students at Tegaldlimo NU Favourite High School in the 2024-
2025 academic year.

According to Miles and Huberman (1994), thequalitative

dataanalysisprocess is carried outinteractively and continues
until the data is considered saturated. The steps of data
analysis in this study are as follows:

a.

DataCollection

Data were obtained through observation, in-depth
interviews with teachers and students.Alldata was recorded
and transcribed into written form.

. Data reduction

Datareductionisdonebysimplifying, =~ summarizing,and
selecting relevant data from interviews, and observations.
Data that is not related to the focus of the research will be
eliminated. This process aims to focus attention on
important information about student learning difficulties
and their causal factors.

. DataPresentation

The data that has been reduced is then arranged in the
form of descriptive narratives and categorization tables to
make it easier to understand. Presentation of this data helps
researchers see patterns, relationships between categories,
and allows drawing provisional conclusions.

. ConclusionDrawingand Verification

After the data was presented, the researcher drew
preliminary conclusions based on the findings in the field.
These conclusions were then verified through data
triangulation, namely by comparing the results of
observations, and interviews to ensure the validity of the
data.



CHAPTER IV
RESULTSANDDISCUSSION

FieldDataOverview

This research was conducted at SMA Favorit NU
Tegaldlimo located in Kaliagung Hamlet, Kendalrejo Village,
Tegaldlimo Sub-district, Banyuwangi Regency, East Java
Province.Thisschoolis aprivateeducationalinstitution known as
one of the schools that continues to strive to improve the
quality of learning, including in English subjects. The research
focused on students of class X in the 2024-2025 academic year
which consisted of a small number of students, so that the
interaction between teachers and students was more intensive
and personalized.

Data was collected through in-depth interviews with
English teachers and some grade X students at Tegaldlimo NU
Favourite High School, observation during the learningprocess,
and documentation related to the research process. Based on
the results of data collection, an overview of the real conditions
that occur in the field related to learning difficulties
experienced by students in English subjects was obtained.

This research was conducted at SMA Favorit NU
Tegaldlimo located in Kaliagung Hamlet, Kendalrejo Village,
Tegaldlimo Sub-district, Banyuwangi Regency, East Java
Province.Thisschool is aprivateeducationalinstitution known as
one of the schools that continues to strive to improve the
quality of learning, including in English subjects. The research
was focused on students of class X in the 2024-2025 academic
year which consisted of a small number of students, so that the
interaction between teachers and students was more intensive
and personalized.

Table4.1: Schoolenrolmentfortheacademic year2024-2025

Na Jumlah
N | € |1 evel EHISE Guardian purr Ro
Ro iculu
o Class Tot | Class om
mb M| F m
el al
1 Umi Curic
1 X 10 8 3 21 Kulsum ulum X
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SMA
1 Umi Merd
1 X 10 8 3 21 Kulsum eka X
Curic
ulum
SMA
Ika Fitri Merd
2 X1 11 1 8 19 Handayani eka XI1
Curic
ulum
Boy SMA
1 Januarsita Merd
3 XI2 11 5 5 20  Saputra eka XI2
Curic
ulum
SMA
XII 1 Lailin 2013 XII
4 IPS 12 3 2 15 Nafiah IPS IPS
Curic
ulum
XII SMA
MIP 1 1 KakaDwi 2013 XII
5 A 12 0O 0 20 Setyawan MIPA IPA

FieldDataVerification

In a book entitled ‘Remedial Education’ by Cece Wijaya
in 2010. In the book the author explains that there are 4
categories of things contained in students that affect their
difficulties in learning, namely: (1). Dyslexia is a child who is
weak against learning to write and speak. Children who
experience this symptom usually have difficulty in
remembering letters, sound, and writing. (2) Dyscalculia is a
child who has difficulty understanding numbers and basic
mathematical concepts, (3) Spatial, motor, and perceptual
deficits are children who have difficulties in the form of slow
learning and difficulties in social skills, then the 4th (4)
Attention Deficit Hyperactive Disorder or called ADHD, in this
symptomthechildhasdifficultyinfocusingontheproblemshe faces.
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Field data verification is a process to ensure the truth,
validity, and accuracy of the data obtained by the author from
the results of interviews and questionnaires that have been
distributed to class X students at SMA Favorit NU Tegaldlimo.
This process is important so that the data used in the research
truly reflects the real conditions in the field.

Data obtained through questionnaires distributed to
Grade X students were reviewed through theverification stage.
The questionnaire covered aspects of students' learning
difficulties in English, including language skill components
such as grammar, speaking, listening, reading, writing, and
students' responses to teaching methods and their learning
motivation.

Thestudents'answersshowthediversityintheirEnglish
learning experiences. To ensure the validity of the data,
groupings were made based on the types of difficulties most
frequently mentioned, the congruence between answers, and
the consistency between students' opinions about English
lessons and the difficulties they experienced.

a. Factors causing students' difficulties in learning English at
senior high school level

In the Indonesian context, Gorys Keraf & H.G.
Tarigan explain thatstudents'difficultiesin learningEnglish
are also related to the lack of learning media, a less
supportive environment, and the lack of integrated
application of language skills in the classroom.

‘Students' difficulties in learning foreign languages,
including English,aregreatly influenced by thelow intensity
of language practice involving all four skills in an integrated
manner.’ (Tarigan, 1988)

From the verification of students' answers during
observation Tuesday 27 May 2025, it was found that:

1. Students’Interestin English

Most students do not really like English lessons.
However, there are also those who like English lessons.
Although the level of liking depends on the material
taught and the way the teacher delivers the lesson.

The results of the study revealed that most of the
tenth-grade students at SMA Favorit NU Tegaldlimo did
not particularly enjoy learning English. This lack of
interest wasgenerallyinfluencedbyseveralfactors,such
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as difficulties in understanding vocabulary, mastering
grammar rules, and a lack of confidence when speaking
English. However, interviews with several students
showed that their level of interest varied depending on
the material being taught and the teacher’s method of
delivery.

. TheDominantDifficultyinLearningEnglish

The most dominant difficulties experienced by
students are in the aspects of grammar, speaking, and
reading. This can be seen from the students' answers
which include several combinations of difficulties suchas
grammar, speaking, and reading simultaneously.

The study also identified that the most dominant
learning difficulties experienced by students were in the
aspects of grammar, speaking, and reading. This finding
emerged consistently across the data collected from
student interviews and questionnaires. Many students
mentioned these areas either individually or in
combination when asked about the challenges they face
in learning English.

Thedominanceofgrammarasa sourceofdifficulty is
not surprising, as English grammar involves complex
rules that differ significantly from the students’ native
language. Speaking challenges were also prominent,with
many students admitting they feel anxious during
oralactivitiesduetolimitedvocabularyandfearof being
judged by their peers. As for reading, several students
mentioned they struggle with long passages containing
unfamiliar vocabulary, which slows down their
comprehension and reduces their motivation to read.

These findings suggest that grammar, speaking,
and reading are not isolated issues but are closely
related, forming a cycle of difficulties that hinder
students’ overall English proficiency. Addressing these
interconnected challenges requires a comprehensive
teaching approach that integrates grammar instruction
with practical speaking and reading activities.

. Student’sGrammarDifficulties

Students admit that grammar is difficult to
understand,especiallyasthesentencestructurein
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English is considered complex and different from
Indonesian.

The findings of the study revealed that many
students admitted grammar to be one of the most
challenging aspects of learning English. This difficulty is
primarily due to the fundamental differences between
English sentence structure and that of Indonesian
language. In interviews, several students expressed their
confusion with grammar rules, describing them as
complicated and often conflicting with the linguistic
patterns they use in daily life.

One of the main contributing factors is the
significant difference between English and Indonesian
grammatical systems. For instance, while Indonesian
language does not require verb changes to indicate time
(past, present, future), English demands the use of
various tenseforms, which students must memorize and
apply accurately. This situation often overwhelms
learners, leading to difficulties in selecting and using
appropriate grammatical structures. As a result, many
students feel less confident when applying grammar in
both oral and written communication.

This finding highlights that the challenge of
mastering grammar is not only technical but also
involves adapting to a different linguistic logic.
Therefore, there is a strong need for teachingapproaches
that are more contextual and practical to help students
better understand and apply grammar effectively.

. Students’SpeakingDifficulties

Speaking (berbicara) is a major challenge, many
students do not feel confident to speak in English, and
have difficulty in pronunciation and spontaneous
sentence construction.

The study also revealed that speaking is one of the
biggest challenges faced by most students in learning
English. Many students admitted that they lack
confidence when speaking English, both in theclassroom
and during practice with peers. This lack of confidence is
often caused by limited vocabulary, fear of
makinggrammaticalmistakes,anddifficultieswith
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pronunciation.

This difficulty in forming sentences spontaneously
poses a significant barrier when students are asked to
engage in English conversations. Even in simple
speaking tasks like self-introductions, some students
struggle to select appropriate vocabulary and organize it
into grammatically correct structures.

The students’ difficulties in speaking indicate dual
barriers: linguistic (limited vocabulary, weak grammar
mastery, and poor pronunciation) and psychological
(shyness, low self-confidence, and fear of making
mistakes).These findings suggest that teachingspeaking
skills requires a more supportive and enjoyableapproach
to help students feel safe and encouraged to practice
speaking without fear of being judged.

. Students’ListeningDifficulties

Most students have difficulty in listening to English.
They have difficulty with the parts of English words that
are difficult to hear and understand.

The study found that the majority of students
experiencedsignificantdifficultiesinlisteningtoEnglish.
This challenge primarily arises when students are asked
to comprehend spoken English in classroom listening
exercises or when listening to English texts
independently. Many students admitted that they
struggle to recognize English words when they arespoken
because the pronunciation often differs fromhow the
words are written, and native speakers tend to speak too
quickly for them to follow.

This difficulty in listening is influenced by several
factors, including a lack of intensive listening practice,
differences in native speaker accents compared to whatis
commonly taught in class, and students’ limited
vocabulary, which makes it harder for them to guess the
overall meaning of sentences. These findings suggestthat
teaching listening skills requires a more gradual
approach—starting with slower-paced audio containing
familiar vocabulary and gradually increasing the level of
difficulty to help students build confidence and improve
their ability to comprehend spoken English.
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6. Students’ReadingDifficulties

Reading (membaca) is also a dilemma for students
due to incompatible writing and reading.

Thestudyalsorevealedthatreadingposesasignificant

dilemmaforstudentsinlearningEnglish. Many students
admitted that they find it challenging to
readEnglishtextsbecauseofthediscrepancybetween
howwordsarewrittenandhowtheyarepronounced. This
difference often leads to uncertainty in
understandingthemeaningofthewordstheyencounter.
Thisdifficultybecomes evenmore apparent when
students are faced with longer texts containing
numerousunfamiliarwords.

This finding indicates that students face a dual
challenge in reading: linguistic difficulties (spelling-
pronunciation inconsistencies) and issues with
contextual understanding of texts. As a result, many
students read slowly and may lose motivation when
dealing with more complex passages. To address this,
reading instruction needs to include strategies that help
students connect written forms to their spoken
equivalents through intensive reading practice, the useof
audio-assisted reading, and the introduction of phonics
to build stronger word recognition skills.

7. Students’WritingDifficulties

The students also admitted that writing was
difficult for them in terms of typesetting, spelling and
memorizing the letters of each word.

Thestudyalsofoundthatwritingisoneofthe most
challenging aspects of learning English for students.
Many students admitted that they struggle with several
key areas in writing, such as arranging letters correctly,
spelling words, and memorizing the sequence of letters
in each word.

This difficulty with spelling makes many students
slow when asked to write sentences or paragraphs in
English.

These writing difficulties are not only technical—
such as spelling errors—but also relate to the students’
ability to organize words into grammatically correct
sentences.TheinconsistencybetweenEnglishspelling
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and pronunciation adds to the challenge, as students
tend to spell words based on how they sound in
Indonesian language. This finding highlights the needfor
a more structured approach to teaching writing,such as
gradual spelling practice, dictation exercises, and
introducing mind mapping techniques to help students
organize their ideas before writing.

. Mediain LearningEnglish

Many students learn English not only from school,
but also from media such as films, songs and apps,
although the intensity varies.

The study also revealed that many students learn
English not only through formal education at school but
also by using various media such as films, songs, and
language-learning applications. However, the intensityof
using these media varies from student to student. Some
students actively use them as additional tools to improve
their English skills, while others only engage with them
occasionally or when required for school assignments.

This finding indicates that while media such as
films, songs, and apps can be effective learning resources,
their success greatly depends on how consistently
students use them and how well they take advantage of
these tools to enhance their English proficiency.
Therefore, teachers may need to encourage students to
actively integrate such media into their daily lives as part
of their language-learning process.

The students also gave their expectations of the
school which varied, including;:

Table4.2:Students'expectationsoftheSchool

No. Studentexpectations

1. Morestudentsandimprovedfacilities.

2. | Hopefully the school will become more
advanced andhavemanystudents.

3. | Theschoolis progressingandsurviving.

4. | Hopefully better, more advanced, more
students.

Withthesuitabilityandreinforcementof datafrom
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various sources, the data obtained in this study can be
said to be valid and reliable. Therefore, it can be
concluded that grade X students at SMA Favorit NU
Tegaldlimo really face significant challenges in learning
English, and more effective learning strategies and
adaptive approaches are needed to overcome these
obstacles.

b. Solutionstostudents'problemsinlearningEnglish
1. Students’Interestin English

Most students are not very fond of learningEnglish.

However, some students do enjoy it, although their level
of interest depends on the material being taught and the
teacher’s delivery.

a) Applying Attractive and Varied Teaching Methods

b)

AccordingtoHarmer(2007)inThePracticeof
English Language Teaching, one of the keys to
increasing students’ interest is making lessons more
interactive and varied. Teachers can:

1) Utilizelearningmediasuch  asvideos,songs,and
educational games.

2) Apply Contextual Teaching and Learning (CTL)
to make the material more relevant to students’
daily lives.

3) Implement the Communicative Language
Teaching (CLT) approach to encourage real-life
communication practice.

e Theoreticalsupport
Gardner (1985) in his Socio-EducationalModel
stated that students’ interest in language learning is
influenced by their attitudes towards the language,
the teacher, and the teaching methods used.

Providing Materials Relevant to Students’ Interests and
Needs
According to Krashen’s (1982) Affective Filter
Hypothesis, students learn better when they feel
comfortableandmotivated.Toachievethis,teachers can:
1) Conduct a survey of students’ interests to find out
topics they enjoy in English (e.g., films, music,
technology).
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Design learning materials that align with students’
hobbies or current trends.

Theoreticalsupport

Ryan & Deci (2000) in Self-Determination
Theory emphasized the importance of fulfilling
psychological needs (autonomy, competence,
relatedness) to foster intrinsic motivation.

¢) ImprovingTeachers'DeliveryofMaterials

According to Brown (2001) in Teaching by

Principles, teachers who are
enthusiastic,communicative,andableto build
goodrelationshipswith students are more successful in
fostering students’ interest in learning.
To support this:

1) Teachers should receive training in creative

2)

teaching strategies and the use of educational
technology.

Schools should encourage teachers to innovate
theirteachingmethods,such asthrough project-
based learning.

Theoreticalsupport

Vygotsky (1978) through Social Constructivism
emphasized the role of social interaction (teacher-
student)inshapingstudents’interestandmotivation in
learning.

d) Integrating Learning with Social Media and Technology

AsRichards&Rodgers(2014)stated,using

technology inteachingismore appealingto digital-native
students. Teachers can:

1)
2)

Incorporate applications likeDuolingo, Kahoot,
or Quizizz for English practice.
Assignprojectsthatinvolvesocialmedia,such  as
creatinga vlogora simple podcast inEnglish.

Theoreticalsupport

Prensky (2001) introduced the term Digital
Natives, explaining that today’s generation is more
interested in technology, so teaching approaches
need to adapt accordingly.
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e) Creating a Positive and Supportive Learning
Environment
According to Bandura (1986) in his Social
Learning Theory, students are more motivated to
learn when they are in a supportive environment.
Teachers and schools can:
1) Providepositivereinforcement(praise,rewards) for
students who show enthusiasm in learning.
2) Fosteraclassroomatmospherewherestudentsfeel
comfortableandnotafraidtomakemistakes.

e Theoreticalsupport
Maslow (1943) in his Hierarchy of Needstheory
stressed that students’ sense of safety and belonging
in the classroom must be met before they can fully
focus on learning.

e Conclusion ofSolutions
Experts agree that to address students’ lack of
interest in learning English, teachers should:
1) Usevariedandengagingteachingmethods.
2) Providematerialstailoredtostudents’interests.
3) Improvetheirteachingdelivery.
4) Integratetechnologyintothelearningprocess.
5) Create a positive, supportive learning
environment.
These efforts can gradually increase students’
motivation and make them more enthusiastic about
learning English.

TheDominant DifficultyinLearning English
The most dominant difficulties experienced by
students are in grammar, speaking, and reading. This is
evident from students’ responses mentioning
combinations of these difficulties.
a) Overcoming Grammar Difficulties: Focus on
Contextual and Functional Grammar Teaching
According to Ellis (2006) in Current Issues in the
Teaching of Grammar, grammar should not be taught in
isolation. Instead, teachers should:
1) Applytask-basedlearningwheregrammaris
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integratedintocommunicativeactivities.
Emphasize learning grammar through context,
such as using real-life conversations or texts.
Use inductive approaches (discovering rules
from examples) rather than deductive
approaches (explaining rules first), which can
enhance understanding and retention.

SupportingTheory

Krashen’s Input Hypothesis (1982) argues
that learners acquire grammar more naturally
when exposed to comprehensible input rather
than explicit grammar drills.

b) Overcoming Speaking Difficulties: Create More
Opportunities for Oral Practice

Brown (2001) in Teaching by Principles

highlights that speaking is often a challenging skill
because it requires fluency, accuracy, and confidence.
Teachers can help students by:

1)
2)

3)

Providing regular pair and group speaking
activities (e.g., role-plays, debates, interviews).
UsingCommunicativeLanguageTeaching(CLT)
to encourage interaction rather than focusing
solely on correctness.

Building students’ confidence by creating a low-
anxiety speaking environment where mistakes
are seen as part of learning.

SupportingTheory

1) Richards & Rodgers (2014) emphasize that
fluency develops when learners are given
meaningfulopportunitiestocommunicatein
real-life contexts.

2) Bandura’s Social Learning Theory (1986)
supports the idea that observing and
interacting with peers helps students gain
confidence in speaking.

c) Overcoming Reading Difficulties: Developing
Strategic Reading Skills
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Reading challenges often arise from limited

vocabulary and a lack of strategies. According to
Grabe and Stoller (2011) in Teaching and
Researching Reading, teachers can:

1)
2)

3)

Teach skimming and scanning techniques to
improve reading speed and comprehension.

Introduce extensive reading programs,encouraging
students to read a wide range of texts they enjoy.
Pre-teach key vocabulary and activate students’
background knowledge before reading.

SupportingTheory

Schema Theory (Anderson, 1984) suggests
that activating prior knowledge helps students
understand and connectwith readingtexts more
effectively.

d) General Strategies for Grammar, Speaking, and
Reading

1)

2)

3)

Toaddressthesethreeareasholistically:
Use integrated skills teaching, where grammar,
speaking, and reading are taught together in
communicative contexts (Harmer, 2007).
Apply BlendedLearning:combiningface-to-face
teaching with online platforms and apps (e.g.,
Duolingo, BBC Learning English) to reinforce
grammar, speaking, and reading skills.
Encourage peer learning and collaborative
activities to promote active engagement.

SupportingTheory

Vygotsky’s Zone of Proximal Development
(1978) highlights the importance of scaffolding
and peer support to help learners progress in
challenging areas.

Conclusion

The dominant student difficulties in
grammar, speaking, and reading can be
addressed through:
Contextualandcommunicativegrammar
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teaching,

Regular = oral practice in  supportive
environments,

Strategic reading instruction and extensive
reading programes,
Holistic,integratedteachingapproachesthat
combine these skills.

These expert-supported solutions aim to
build students’ confidence and competence in
English while making learning more meaningful
and enjoyable.

3. Student’sGrammarDifficulties
Students admitted that grammar is difficult to
understand, especially because English sentence
structures are considered complicated and differentfrom
Indonesian.
a) Teaching Grammar in a Contextual and Functional
Way

According to Ellis (2006) in Current Issues in

the Teaching of Grammar, teaching grammar ismore
effective when it is integrated into meaningful
communication rather than taught in isolation.
Teachers can:

1)

2)

Present grammar through authentic texts
(articles, stories, dialogues) so that students see
how grammar is applied in real-life
communication.

Apply task-based learning to allow students to
practice grammar while performing
communicative tasks.

TheoreticalSupport

Krashen’s Natural Approach (1983)
emphasizes that grammar is acquired more
easily when students are exposed to meaningful
language input instead of memorizing rules.

b) Using Inductive Rather than Deductive Approaches

As stated by Harmer (2007)in The Practice of

EnglishLanguageTeaching, aninductiveapproach
(students discover grammar patterns from
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examples) makes learners more active and helps
them better understand complex sentencestructures.
Example: Provide several sentences with a
certain grammar structure, then ask students to
identify the rule that applies. This method enables
students to grasp the differences between English
and Indonesian sentence structures more naturally.

e TheoreticalSupport
Bruner’s Discovery Learning (1961)
supports learning where students actively
construct their own understanding, leading to
better retention.

Contrasting English and Indonesian Sentence
Structures (Contrastive Analysis)
Students’ difficulties often stem from
differences between the two languages. Lado (1957)
intheContrastiveAnalysisHypothesisrecommends:
1) Helpingstudentsthrough contrastiveanalysis to
highlight the differences and similarities
between English and Indonesian sentence
patterns.

2) For example,showingdifferences in word order,
subject-verb agreement, or the use of tenses.

e TheoreticalSupport
This approach helps reduce errors caused
by negative transfer from Indonesian to English.

Using Visual Media and Technology to Simplify
Grammar Structures
According to Richards & Rodgers (2014),visual
aids can help students comprehend complex
grammar patterns. Teachers can:
1) Use diagrams, charts, and concept maps to
visualize sentence structures.
2) Utilize interactive grammar applications (e.g.,
Grammarly, Quill, or Kahoot grammar quizzes)
to make grammar learning more engaging.
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e TheoreticalSupport
Paivio’s Dual Coding Theory (1986)
explains that combining verbal and visual
information enhances understanding and
memory.

e) Providing Gradual and Repetitive Practice

(Scaffolding)

According to Vygotsky (1978) in the Zone of
Proximal Development (ZPD), learners require step-
by-step support to master complex material.
Teachers can:

1) Start with simple grammar exercises and
gradually progress to more complex sentence
structures.

2) Provide immediate feedback to help students
correct their mistakes without creating anxiety.

e Conclusion ofSolutions
Students’ difficulties in understanding
grammar due to differences in sentence
structures can be addressed by:
1) Teachinggrammarin meaningfulcontexts,
2) Using inductive approaches to engage
learners in discovering patterns,
3) Comparing English and Indonesiansentence
structures to avoid negative transfer,
4) Incorporating visual media and technology
to simplify complex concepts.
5) Offering gradual practice with proper
scaffolding.
These expert-based solutions aim to help
students understand grammar more naturally
and enjoyably.

4. Students’SpeakingDifficulties
Speaking has become the main challenge. Many
students feel unconfident to speak in English and
experience difficulties in pronunciation as well as in
constructing sentences spontaneously.
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a) Building Confidence through a Supportive Learning
Environment

According to Krashen’s Affective Filter

Hypothesis (1982), high levels of anxiety can block
language acquisition, particularly speaking. To
overcome this, teachers should:

1)

2)

3)

Create a friendly and low-anxiety classroom
atmosphere where students do not feel ashamed
or afraid of making mistakes.

Provide positive reinforcement such as praise,
simple rewards, or appreciation for students’
efforts to speak.

Begin with light and informal speakingactivities,
like self-introductions or sharing opinions on
favorite topics.

TheoreticalSupport

Bandura (1986) in his Social Learning
Theory emphasizes that students build
confidence when they observe peers attempting
to speak as well.

b) Improving Pronunciation through Phonological
Awareness and Audio-Visual Media

1)

2)

3)

Pronunciationdifficultiescanbeaddressedby:
Teaching phonological awareness techniques,
including syllable segmentation and intonation
practice.

Using audio-visual media such as films, songs,
podcasts, or apps like Elsa Speak to help
students correct and practice pronunciation.
Conducting drilling exercises regularly to
familiarize students with English sounds.

TheoreticalSupport

Celce-Murcia et al. (1996) in Teaching
Pronunciationaffirmthatintensivephonological
training enables learners to internalize sound
patterns of the target language.
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c) Enhancing Spontaneous Sentence Construction
through Role-Plays and Simulations

To develop students’ ability to construct

sentences spontaneously, teachers can:

1)

2)

3)

Conduct role-plays and real-life conversation
simulations, such as ordering food, interviews,or
speaking with tourists.

Use Communicative Language Teaching
(CLT)totrainstudentstothinkandrespondinEngli
sh directly without translating from their first
language.

Introduce sentence-building games, where
students quickly form sentences from random
words.

TheoreticalSupport

Richards & Rodgers (2014) highlight that
realistic communicative activities significantly
improve students’ speaking fluency.

d) Applying Scaffolding Techniques in Speaking
Lessons

e)

According to Vygotsky’s Zone of Proximal

Development (ZPD, 1978), teachers need to provide
gradual support (scaffolding) to help students gain
independence in speaking. This can be done by:

1)
2)

3)

Starting with patterned dialogues and gradually
moving towards free conversation.

Providing sentence starters or key vocabulary to
help students begin speaking.

Using the Think-Pair-Share technique toprepare
students before speaking in front of the class.

Utilizing Technology and Speaking Applications

Technologyoffersinnovativewaystopractice

speaking,suchas:

1)
2)

Using applications like Duolingo Speaking, Elsa
Speak, or BBC Learning English Speaking Skills.
Assigningprojectswherestudentscreatevlogs
orpodcastsin English,allowingthemtopractice



38

speakingconfidentlyinfrontofacamera.
e TheoreticalSupport
Prensky (2001) asserts that digital-native
students are more engaged when technology is
integrated into learning, making speaking
practice via apps highly effective.

e Conclusion ofSolutions
Students’ difficulties in speaking English—
due to lack of confidence, pronunciation
challenges, and  spontaneous  sentence
construction—can be overcome through:
1) Creating a supportive and low-anxiety
learning environment.
2) Trainingpronunciationwithphonological
techniques and audio-visual aids.
3) Role-playsandsimulationstoencourage
spontaneity.
4) Gradualscaffoldingtobuildindependence,
and.
5) Integratingtechnologyandspeaking-based
applications.
These expert-supported approaches aim to
enhance students’ confidence, fluency, and
overall speaking competence.

5. Students’ ListeningDifficulties
Most students experiencedifficulties in listening to
English. They find it challenging to catch andunderstand
certain English words.
a) Gradual Listening Practice Using Authentic
Materials
According to Brown (2001) in Teaching by

Principles, listening is a receptive skill that requires

repeated and gradual practice to accustom students’

ears to English sounds. Teachers can:

1) Start with scripted listening materials (clear and
simplified recordings) and then progress to
authentic  materials such as  real-life
conversations, songs, or news reports.

2) Break listening materials into short segments
(segmentedlistening)tohelpstudentsprocess
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informationmoreeasily.
TheoreticalSupport

Krashen’s Input Hypothesis (1982)
emphasizes the importance of “comprehensible
input,” where students are exposed to language
slightly above their current level to encourage
development.

b) TeachingEffectiveListeningStrategies

According to Field (2008) in Listening in the

Language Classroom, difficulties in catching specific
words are often caused by a lack of listening
strategies. Teachers should:

1)

2)

Train students in strategies like listening forgist,
listening for specific details, and predicting
content based on context.

Provide pre-listening activities to activate
students’ background knowledge, such as
introducing key vocabulary or discussing the
topic beforehand.

TheoreticalSupport

Schema Theory (Anderson, 1984) suggests
that activating prior knowledge improves
listening comprehension.

¢) Addressing Pronunciation and Reduced Forms
Issues

Onemajorchallengeisunderstandingwords  in

connected speech, where sounds are often reduced,
elided, or blended (e.g., “going to” — “gonna”).
Solutions include:

1)

2)

3)

Training students to recognize features of
connected speech to help them adjust to natural
spoken English.

Practicing minimal pairs to distinguish similar
sounds.

Utilizing apps like BBC Learning English — The
English We Speak for exposure to everyday
English expressions.
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TheoreticalSupport

Celce-Murcia et al. (1996) in Teaching
Pronunciation emphasize that focusing on
connected speech features improves listening
comprehension.

d) Increasing Exposure to English through Extensive
Listening

As Richards (2008) in Teaching Listening and

Speaking explains, increased exposure to English
helps learners better understand spoken language.
Teachers can:

1)

2)

Encourage students to engage in extensive
listening outside the classroom by listening to
songs,podcasts,orwatchingfilmswith subtitles.
Provide a listeningjournal for students to reflect
on their daily listening experiences.

TheoreticalSupport

Krashen’s Theory of Second Language
Acquisition supports this approach, arguing that
regular exposure reinforces listening skills
naturally.

e) Using Technology for Interactive Listening Practice

Modern technology offers a variety of tools for

listeningpractice,suchas:

1)
2)

Apps like TED Talks, BBC Learning English,
Duolingo, and English Listening Practice.
Interactive activities like dictation exercises or
fill-in-the-blank listening games to makepractice
engaging.

TheoreticalSupport

Prensky (2001) highlights that technology
appeals to digital-native learners, making
listening practice more effective and motivating.

Conclusion ofSolutions
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Students’ listening difficulties—caused by
words being hard to hear and understand—can
be addressed through:

1) Gradual listening practice with authentic
materials.

2) Teachingeffectivelisteningstrategies.

3) Focusingonpronunciationandconnected
speech features.

4) Promotingextensivelisteningforincreased
exposure.

5) Using technology for interactive and
engaging listening activities.

These expert-supported solutions will help
students familiarize themselves with English
sounds, improve their concentration, and
enhancetheircomprehensionofspokenEnglish.

6. Students’ReadingDifficulties
Reading is also adilemma for students because the
written form and pronunciation of English words are
inconsistent.
a) TeachingPhonicsandPhonologicalAwareness

One core issue lies in English’s complex

spelling-to-sound correspondence. According to
Nation & Newton (2009) in Teaching ESL/EFL
Listening and Speaking, students benefit from
explicit instruction in:

1)
2)

3)

Phonics rules to wunderstand letter-sound
relationships.

Phonological awareness activities, such as
syllable segmentation, blending, and rhyme
recognition, to strengthen decoding skills.
Regular practice with word families and spelling
patterns (e.g., -ough words like “though,”
“through,” “cough”).

TheoreticalSupport

Gough&Tunmer’sSimpleViewofReading
(1986) explains that reading comprehension
depends on decoding (word recognition) and
language comprehension.



42

b) Integrating Reading Aloud and Listening Activities

AccordingtoBrown(2001)inTeachingby

Principles, reading aloud bridges the gap between
written words and their pronunciation. Teacherscan:

1)

2)

Encourage students to read texts aloud while
listening to native speakers (e.g., audiobooks or
graded readers).

Use shadow reading techniques where students
repeat after audio recordings to connect written
and spoken forms.

TheoreticalSupport

Krashen’s Input Hypothesis (1982)
highlights the importance of exposure to
comprehensible spoken input alongside written
texts.

¢) Introduccing Extensive and Intensive Reading
Practices

To familiarize students with the irregularitiesof

English spelling and pronunciation, Harmer (2007)

in

The Practice of English LanguageTeaching

recommends:

1)

2)

3)

Extensive reading: encouragingstudents to read
avarietyoftextstheyenjoy(e.g.,gradedreaders,
comics, or stories).

Intensive reading: focusing on shorter texts for
detailed analysis of spelling-pronunciation
patterns.

Using annotated texts that show both spelling
and phonetic transcription.

TheoreticalSupport
Anderson’sSchemaTheory(1984)suggests

activating students’ prior knowledge helps them

anticipate pronunciation patterns when reading.

d) Employing  Technology @ and  Multi-Sensory
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Approaches
Modern tools can aid students in bridging the
gap between written forms and pronunciation:

1) Apps like BBC Learning English, Grammarly, or
LingQ that provide spoken models of written
words.

2) Multi-sensory techniques (seeing, hearing, and
saying words simultaneously) to strengthen
spelling-pronunciation connections.

3) Use of text-to-speech software to help students
check the pronunciation of unfamiliar words.

e TheoreticalSupport
DualCodingTheory(Paivio,1986)explains
that combining visual (written text) andauditory
(spoken text) input enhances learning.

e) FocusingonHigh-FrequencylrregularWords
Since  English has many  irregular
spellings(e.g.,“colonel,”island”),Richards&Rodgers(
2014) recommend:
1) Teaching students sight words—high-frequency
words with irregular spelling-to-sound patterns.
2) Using flashcards and games to reinforce
recognition and pronunciation of these words.

e ConclusionofSolutions
Students’ reading difficulties—stemming
from inconsistencies between written English
and pronunciation—can be addressed through:
1) Explicit  phonics and  phonological
awareness instruction.
2) Reading aloud combined with listening
activities.
3) Extensiveandintensivereadingpractices.
4) Multi-sensory and technology-based
approaches.
5) Focusedlearningofhigh-frequencyirregular
words.
These solutions, supported by expert
theories, aim to help students build stronger
connectionsbetweenwrittenandspoken
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English,ultimately = improvingtheirreading
comprehension and fluency.

7. Students’WritingDifficulties

Students also admitted that writing is difficult for

them in terms of arranging letters, spelling words, and
memorizing the letters of each word.

a)

b)

TeachingBasicOrthographyandPhonics
Students’ difficulties in arranging letters and
spelling words are often caused by a lack of
understanding of the relationship between sounds
and letters. According to Nation (2009) in Teaching
ESL/EFL Reading and Writing, teachers can:
1) Teach phonics to help students recognize letter-
sound relationships.
2) Provide spelling drills to improve spelling
accuracy.
3) Introduce Dbasic spelling patterns and
orthographic rules (e.g., capitalization and
punctuation rules).

e TheoreticalSupport
The Simple View of Writing (Berninger &
Graham, 1998) emphasizes that spelling ability
forms an essential foundation for writing
proficiency.

Utilizing Multi-Sensory Techniques to Enhance
Spelling Skills

According to Ehri (2005) in Learning to Read
Words, multi-sensory approaches are effective in
helping students remember letters and spellings.
Teachers may:

1) Combine visual (seeing words), auditory (saying
words), and Kkinesthetic (writing or tracing
words) activities to strengthen memory.

2) Providelettertracing and copy-writingexercises
to reinforce students’ motor memory of letter
shapes.

e TheoreticalSupport



c)

d)

e)

45

DualCodingTheory(Paivio,1986)explains
that combining visual and kinesthetic inputs
enhances long-term information retention.

Applying a Gradual Writing Strategy (Process
Approach)

Difficulties in spelling and arranging letterscan
also be addressed through a process writing
approach, as proposed by Flower & Hayes (1981):

1) Prewriting: Brainstorming ideas and key
vocabulary.

2) Drafting:Writingfreelywithoutfocusingtoo much
on spelling.

3) Revising&Editing:Checkingandcorrecting
spelling and letter arrangements.

4) Publishing:Presentingthefinaldraftneatly.

e TheoreticalSupport
The Process Approach allows students to
focus on generating ideas first and then refine
technical aspects like spelling and letter
arrangement later.

IncorporatingTechnologyasaWritingAid
Modern technology can assist students in
overcoming writing challenges. According toGraham

& Perin (2007), the use of technology enhances both

motivation and writing accuracy. Teachers can:

1) Useapplications like Grammarly orGoogle Docs
with autocorrect features to help students
recognize correct spelling.

2) Introduce typing games to develop typing and
spelling skills simultaneously.

e TheoreticalSupport
Prensky (2001) states that technology is
highly effective for digital-native learners,
making writing practice more engaging and
interactive.

ImplementingRepeatedWritingPractice
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Spelling memorization issues can be improved
through consistent writing practice. As Richards &
Renandya (2002) in Methodology in Language
Teaching argue, repeated writing strengthensmuscle
memory for correct spelling.

Teachers can assign daily writing journals or
dictation exercises to help students regularlypractice
forming letters and words correctly.

e ConclusionofSolutions

Students’  difficulties in  writing—
particularly in arranging letters, spelling, and
memorizing word forms—can be addressed
through:

1) Explicitteachingofphonics and orthography.

2) Multi-sensory techniques to reinforce visual
and motor memory.

3) A gradual writing strategy using the process
approach.

4) Technology-basedtoolsaswritingaids.

5) Repeated writing practice to build habits and
confidence.

These expert-supported approaches aim to
help students improve their spelling skills,
develop confidence, and enhance their overall
writing proficiency in English.

8. MediainLearningEnglish
Many students learn English not only from school
but also from media such as films, songs, and
applications, although the intensity varies.
a) Optimizing English Learning Through Authentic

Media

According to Richards & Schmidt (2010),
authentic media such as films, songs, and
applications provide more natural and contextual
language input compared to traditional classroom
materials. Teachers can:

1) Facilitate the use of authentic media in class as
part of learning activities (e.g., watching short
films and discussing the content).

2) Guidestudentstochoosemediathatare
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appropriate to their proficiency level to avoid
overwhelming them.

Assign media-based tasks such as summarizinga
movie or analyzing song lyrics for vocabulary
and grammar.

TheoreticalSupport

Krashen’s Input Hypothesis (1982)
suggests that students acquire language more
effectively when exposed to interesting and
meaningful input (comprehensible input).

b) TeachingIndependentLearningStrategies

c)

Since students’ intensity of using media varies,

it is essential to teach them independent learning
strategies. According to Holec (1981) and hisconcept
of learner autonomy, teachers can:

1)
2)

3)

Train students to set learning goals when using
media(e.g.,learningsnewwordsfromamovie).
Encouragetechniqueslikenote-takingwhile
listening to songs or watching videos.

Teach effectiveuseoflearningapps(e.g.,Duolingo,
BBC Learning English, Memrise).

TheoreticalSupport

Little (1991) emphasizes that learner
autonomy enhances motivation and success in
language learning.

Utilizing Technology as a Tool for Structured
Learning Support

Accordingto Prensky (2001) in DigitalNatives,

Digital Immigrants, today’s students respond better
to technology-based learning. Teachers can:

1)

2)

3)

Create a list of recommended apps and media
that support English learning (e.g., podcasts,
vlogs, grammar apps).

Incorporate project-based learning using media,
such as having students create English vlogs
after watching films.

Apply gamification through apps (e.g,
leaderboards on Duolingo) to increase students’
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engagementandmotivation.

TheoreticalSupport

CALL  (Computer-Assisted  Language
Learning): Technology facilitates repeated
practice, instant feedback, and vocabulary
reinforcement.

d) Integrating Media as Part of Extensive Learning

AccordingtoDay&Bamford(1998)in

Extensive Reading, extensive exposure to language
through media supports natural language
acquisition. Teachers can:

1)

2)

3)

Encourage students to listen to podcasts, songs,
or watch films as extensions of classroom
learning.

Introduce media journals where students record
new vocabulary or expressions learned from
media.

Hold classroom sessions where students share
their experiences with media in English.

TheoreticalSupport

Krashen’s Theory of Second Language
Acquisition also highlights that sufficient
language exposure accelerates acquisition.

ConclusionofSolutions
The varied intensity of students’ English
learning through media outside of school can be
optimized by:
1) Integratingauthenticmediaintoclassroom
activities.
2) Teaching independent learning strategies to
maximize media usage.
3) Utilizing technology as a structured learning
aid.
4) Makingmediaapartofextensivelearning
practices.
Theseexpert-supportedapproacheshelp
studentsgainmorenaturallanguageinput,



49

enhance motivation, and promote holistic
language skill development.

Discussion
As explained in Chapter 1 about the formulation of the
problem and the objectives of the research, in the presentation
and analysis of this data the researcher divides it into two,
namely, the factors of student difficulties, and solutions to
student difficulties.

a. FactorsofStudentDifficulty
The findings indicate several factors contributing to
students’ difficulties in learning English. Firstly, a lack of
motivation is evident as most students feel less interestedin
learning the language, perceiving it as difficult and
irrelevant to theirdaily lives.Secondly,students face issues
with limited vocabulary, which hinders their ability to
understand texts and communicate effectively due to
insufficient mastery of essential words. Additionally,
linguistic aspects such as grammar, pronunciation,
listening, and writing present significant challengesbecause
of the structural differences between English and

Indonesian. Furthermore, the learning environment

outside the school provides minimal external support for

practicing English, leaving students with few opportunities
to apply their knowledge in real-life situations. Finally,
some students perceive the teaching methods employed as
too conventional and lacking interactive elements, making
lessons less engaging and effective.

Supporting theories from experts reinforce these
findings:

1. Harmer (2007) in The Practice of English Language
Teaching emphasizes that motivation is a crucial
element in successful language learning. Learners with
strong motivation tend to persist despite challenges,
supporting the observation that students with low
interest are more likely to give up when facing
difficulties.

2. Nation (2001) highlights the importance of vocabulary
mastery as the foundation for developing all language
skills. Limited vocabulary, as seen among the students,
restricts their ability to read, write, listen, and speak
effectively.
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3. Richards and Renandya (2002) further explain that
grammar and pronunciation often act as barriers for
EFL learners due to differences between the target
language and their mother tongue. This explains why
students perceive English grammar as more complex
than Indonesian grammar.

4. From an external perspective, Brown (2001) in
Teaching by Principles stresses that the social
environment  significantly  influences language
development. Without a supportive environment for
practicing  English, students’ communicative
competence remains underdeveloped, as evident in
those who rely solely on classroom instruction.

5. Larsen-Freeman (2000) argues that monotonous
teaching methods lead to disengagement, while more
communicative approaches such as Communicative
Language Teaching (CLT) can foster greater student
participation. This is consistent with findings showing
that students respond positively when teachers use
engaging media like videos and songs.

The analysis of the connection between thesefindings
and supporting theories reveals strong alignment.
Internalfactorssuch asmotivationandvocabularymastery, as
well as external factors like the learning environmentand
teaching methods, play critical roles in students’success or
difficulties in learning English. Expert- recommended
solutions, including communicative approaches (Harmer,
2007), the use of authentic media (Krashen, 1982), and the
encouragement of independent learning strategies (Holec,
1981), are highly relevant and applicable to addressing the
challenges identified at SMA Favorit NU Tegaldlimo.

. SolutionsofStudentDifficulties

Thefindingsrevealseveralsolutionsimplementedto
address students’ difficulties in learning English. Firstly,
teachersutilizevariouslearningmediasuchasfilms,songs, and
applications to increase students’ interest in the subject.
Secondly, students are encouraged to practice speaking in
groups to build their confidence in using English orally.
Thirdly, teachers apply interactive teaching
methodssuchasdiscussions,roleplays,andgamesto
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make the learning process more enjoyable and engaging.
Fourthly, students are assigned writing tasks gradually to
train their ability to construct grammatically correct
sentences. Lastly, for students facing more severe
difficulties, teachers provide individual approaches such as
additional tutoring or remedial lessons to help them catch
up with their peers.

Supporting theories from experts reinforce the
effectiveness of these solutions.

1. Harmer (2007) in The Practice of English Language
Teaching explains that authentic media like films,
songs, and applications can enhance students’ learning
motivation by providing real-world contexts forEnglish
usage. This aligns with the findings that students are
more engaged when teachers integrate such media into
their lessons.

2. Richards and Rodgers (2014) in Approaches and
Methods in Language Teaching emphasize the
importance of Communicative Language Teaching
(CLT), which encourages students to actively speak
through group work, discussions, and role plays. This
theory supports the observation that students gain
more confidence when practicing speaking in small
groups.

3. Larsen-Freeman (2000) argues that interactive
methods such as games, drama, and simulations help
students absorblanguagematerial more easily within a
positive and enjoyable learning atmosphere. Field
findings also indicate that students show greater
engagement when such methods are applied.

4. Nation (2009) in Teaching ESL/EFL Reading and
Writing recommends a process writing approach,
where writing practice develops step by step—from
brainstorming to drafting, revising, and editing—to
support students’ writing skill development. This
corresponds to teachers’ practice of assigning writing
tasks from simple to more complex levels.

5. Brown (2001) highlights the importance of individual
guidance or remedial teaching to assist students who
experience greater difficulties than their peers. This
approach allows teachers to tailor materials and
instructionstomeetthespecificneedsofthese
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students.

The analysis of the connection between the findings
and supporting theories demonstrates a strong alignment.
The use of diverse media, interactive teaching methods,
group activities,and gradualwritingtaskscorrespondswell
with modern pedagogical principles. Moreover, these
theories also reinforce the significance of individualized
approaches as an effective strategy for addressing students
with specific challenges. Therefore, the solutions
implemented by teachers at SMA Favorit NU Tegaldlimo
are relevant and can be further developed to optimize
students’ learning outcomes.
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CHAPTERV
CLOSING

Conclusion
Fromtheresultsoftheresearcher'sanalysisatFAVORIT NU
Tegaldlimo Banyuwangi High School about"thedifficulties of
class X students in learning B. English", the researcher
concluded that:
a. Factors causing students' difficulties in learning English at
the senior secondary level
With the results of the students' answers to the
questions given by the author, the author draws the
conclusion that class X students at SMA Favorit NU
Tegaldlimo experience various difficulties in learning
English, especially in the aspects of grammar, speaking,
listening, reading, and writing. These difficulties are
influenced by low interest in learning, the assumption that
English isnotveryimportant,aswellasshyness andlackof
confidence when speaking. In addition, the learning
methods used by teachers also play a role in students' level
of understanding of the material.

b. Solutionstostudents'problemsinlearningEnglish

In conclusion, the solutions implemented by teachers
at SMA Favorit NU Tegaldlimo—such as using diverse
learning media, group speaking practice, interactive
teaching methods, gradual writing assignments, and
individual approaches—have proven effective in helping
students overcome difficulties in learning English. These
findings are supported by expert theories thathighlight the
importance of motivation, communicative learning
methods, and targeted support for students with greater
challenges. These strategies align with modern pedagogical
principles and can be further developed to improve
students’ learning outcomes.

ResearchImplication
Basedontheresultsofobservationsandinterviewsthat
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have been conducted,the results of this studycan contribute to

the following research implications:

a. Theoreticallmplications

This research enriches the theoretical insights on

English language learning difficulties at the secondary
school level, particularly in the local context. The findings
support theories of foreign language learning which state
that affective factors such as interest, motivation and self-
confidence strongly influence students' learning outcomes.

b. Practicallmplications

1. For teachers
The results of this study can be used as a reference in
developing more appropriate and adaptive learning
strategies.

2. For students
Theresults ofthis studyprovidean illustration thatthe
difficulties they experience are common, but can be
overcome with the right approach.

3. For schools
These results can serve as a basis for strengthening the
English competency development programme through
additional facilities and activities.

ResearchLimitations

In the process of conducting this research, theresearcher
faced several obstacles that became limitations in obtaining
maximum data. The main limitation faced was the difficulty in
meeting the resource teacher, Mrs Nasihatul Ummah, S.Pd.,
who teaches English at Tegaldlimo NU Favourite High School,
which is located in Kaliagung Hamlet, Kendalrejo Village,
Tegaldlimo District, Banyuwangi Regency.

His busy schedule in carrying out his teaching duties, as
wellas otheractivities such as teachermeetings,administrative
management, and involvement in various school programmes,
meant that the time to conduct interviews was very limited.The
researcher had to reschedule several meetings, and on several
occasions the interviews had to be conducted briefly. This had
an impact on the limitations in extracting deeper information
related to the role of teachers in overcoming students' learning
difficulties.

AccordingtoMoleong(2019),inqualitativeresearch,
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direct involvement with informants is the main key inobtaining
in-depth and rich data. When access to informants is limited,
the quality of the data obtained risks being less in- depth. In
addition, Sugiyono (2017) also states that limitedtime and
opportunity to interact with informants can hinderthe process
of data triangulation and the validity of research results.

As a recommendation, future research is expected to
establish earlier communication and coordination with the
school, and arrange a more flexible research schedule so that
time with sources such as teachers can be utilised optimally. In
addition, alternative methods such as online interviews or
written forms can also be used as a solution to address the
limited time of the interviewees.

Nevertheless, the researcher hopes that the results ofthis
study can still make a positive contribution in understanding
and finding solutions to students' learning difficulties in
English, especially in the environment of SMA Favorit NU
Tegaldlimo.

Suggestions
From a series of analyses and conclusions from
researchers, with all humility, the author proposes several
suggestions that can be considered, including:
a. SuggestionsforEnglish Teachers
1. Develop interesting and communicative learning
methods.
2. Creating a supportive classroom environment so that
students do not feel afraid to speak up.
3. Develop differentiated learning strategies according to
students' abilities.
4. Listen to student feedback and evaluate teaching
strategies regularly.
5. Frequently assign tasks to students so that they can
gain a deeper understanding of the material presented
by the teacher.

b. SuggestionsforStudents
1. Buildingconfidenceandopeningupinlearning English.
2. Utilisingalternativelearningmediaoutsideofclass hours.
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3. Practise reading and writing English sentences
consistently.

4. Complete the tasks assigned by the teacher in order to
better understand the material presented by the
teacher.

c. SuggestionsforSchools
1. Provideadequatelearningfacilitiessuchaslanguage labs
and internet access.
2. EncourageextracurricularEnglishactivities.
3. Invitepractitionersoralumnitoprovide motivation.

d. SuggestionsforFutureResearchers
1. Expandthescopeoftheresearchtootherlevelsor schools.
2. Conductingclassroomactionresearch(PTK)totest
solutions to the findings of this study.
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NO | Pertanyaan Catatan/TanggapanGuru

1. Sudahberapa Saya sudah berapa, 15 tahun. Saya
lama Ibu masuk2010.SMAumurnya18tahun,
mengajar di Saya di sini sudah 15 tahun.

SMA Favorit
NU
Tegaldlimo?

2. Apa strategi Strategi Saya ya kan menyeusaikan
belajaryang dengan, strategi sama method itu
Ibugunakan menurut kamu sama nggak sih, beda
untuk ya. Terus tujuanya apa yang,
mengajar di tergantung tujuan sih. Kalo
kelas X? ngomongin strategi itu kan berati

harusadatujuanakhir-Nya.Lhakalo di
kelas itu kita identik dengan
namanya metodologi yang di
gunakan untuk pembelajaran, bukan
strategi. Kalo metode yang saya
gunakan kan sekarang kurikulum-
Nya itu sudah kurikulum, merdeka.
Lha, ada beberapa perbedaan sih,
signifikanyangdipakekdikurikulum
K-13 sama merdeka. Yang paling sih
kurikulum-Nyabeda,buku-Nyabeda,
asesmen-Nya jugak beda. Dan
beberapa factor lain kayak, kalau di
kurikulummerdekaitubentukmodul
ajarnya aja sudah beda kan, jadi ya
metode-metodeyangdigunakan,




yang saya gunakan ya di sesuaikan
dengankebutuhansayadikelas,gitu.
Kalo B. Inggris di kelas X ini kan
sudah kurikulum merdeka ya, kalo
kurikulum merdeka jadi lebih ke
teknologi yang di gunakan, media
yang di gunakan itu harus bener-
bener menarik gitu. Kalo Saya ke
anak-anak lebih gini, Saya
menyiapkan modul ajar, Saya sudah
bacadiawaltahunitu,kanperkiraan
modul ajar itu ya kayak-kayak gitu
sama aja dengan RPP ya, cuman
tujuan nanti ya lihat di buku BAB-
Nya apa, tentang apa, terus strategi
yang Saya gunakan, metode yang
Saya gunakan apa, tujuan-Nya nanti
apa, udah gitu. Kalo guru kan sudah
tahudiini, dibayangan-Nyaitu mau
ngapain gitu. Ya pokok-Nya di kelas,
B. Inggris kalo bisa anak-anak itu
lebihinteraktif,menarik,gitu.Dalam
artian interaktif itu, Saya sering
menggunakan media-media
pembelajaran.Contohmenggunakan
media pembelajaran aplikasi
pembelajaran, dan sebagainya, gitu.
Kayak youtube, kayak pakek Quisis,
kayak pakek menti meter, dan
sebagainyaituSayaseringmakekitu,
udah apa lagi.

Apakah Ibu Kalodikurikulummerdekaitumalah
menerapkan kelompok-Nya sudah terbentuk.
variasi Kurikulummerdekaituanak-anak
pembelajaran | belajar secara berkelompok.
sepertidiskusi

kelompok?

Apaperbedaan | Yangjelas,kalolebih kecilberatikan

yangIbu

macem-Nyaanakitujuganggak




rasakanketika
mengajar di
kelas kecil
dengan kelas
yang lebih
besar?

variasiya,misalkananak-Nyacuman
satu kelas itu 15 atau nggak sampek
20 berati kan nanti anak-anak juga
nggak kreatif. Yang pasti juga, apa
rain’s Nya rata-rata-Nya itu juga
berbeda, gitu. Pasti berbeda, kayak
beda-Nya itu presentase anak pintar,
presentase anak menengah,
presentase anak yang tidak bisa itu
beda.Anakisyangpintaranak2atau
nggak 3, yang 10 anak biasa, yang 2
anak yang nggak bisa, itu kan
mempengaruhi di kelas, gimana
praktek-Nya.Bedadengananakyang
satu kelas itu 30 anak atau 35 anak,
beratikanlebihsemangatanak-anak-
Nya, gitu. Kalo kecil kan pasti
semangat-Nyakurang,guru-Nyajuga
kurang, kurang semua.

Apakelebihan
dan
kekurangan
yang Ibu
rasakanketika
jumlah siswa
sedikit?

Kurangsemangat,ya.Akhir-Nyadari
pihak guru itu kurang semangat
untuk, apa ya, berkreasi,
berkreatifitasdalammengajar.Terus,
apa ya, tapi ada dampak plus-Nya
juga sih ketika siswa-Nya sedkit itu
kita lebih fokus ke satu anak, satu
guru ke anak-anak itu lebih fokus
gitu. Misalkan kalo dulu banyak itu,
kan anak-anak di tuntut untuk
belajar mandiri. Gimana dapat
bekerja sama dengan temen-Nya,
tanya temen-Nya, kalo kayak gini,
anak-anakkalosedikit ituanak-anak
lebih bisa Tanya ke guru-Nya
langsung, dan Saya respon, gitu.

ApakahIbu
marasalebih
mudah

Yangpastiiya,yangpastiiya.Lebih
mudah memantau dan, akhirnya
kesempatananak-anak belajarintens




memantau dengan Sayaitulebihtinggi,gitu.Ya,
perkembangan | anak-anak itu kan, kalo anak sedikit,
belajar siswa kurangsemangatmereka,kurangapa
dalam jumlah | ya, daya saing-Nya untuk belajar itu
sedikit? kurang.Tapiketikaanak-anaksedikit
pun biasa-Nya anak-anak lebih, apa,
nggak malu, dan mereka kalo Tanya
yatanyasaja,lansungdiresponsama
pihak guru-Nya, gitu.
MenurutIbu, KalaumenurutSayaitu,kurang.Ada
apakah jumlah | positif-Nyasih.Kadang-kadang
siswayang misalkanbisalebihfokus. Tapi
sedikit dampaknegatife-Nyaitu dayasains-
memberikan Nyakurang.Kalosiswasedikititu
dampakpositif | dayasain-Nyakurang.Kalosiswa-
terhadaphasil | Nyabanyakkananak-anakkan
belajarsiswa? berlomba-lombabagaimanacara
merekabisamenjadiyangterbaik,
kayakgitu.Dayasain-Nyakan
banyak,gitu.
ApakahIbu Iya.Kalodikurikulummerdekaitu
menggunakan | ya,Jadimetodepembelajaran,
teknologi mediapembelajaransangatditekan
dalam kan.Apalagisekarangitu,dengan
pembelajaran? | metodepembelajaransekarangitu
Jikaya, buanyaksekaliaplikasiataulink
bagaimana yangbisadigunakanuntukmedia
penerapanya? | pembelajaran.Malahdituntut

untuksetiapmapelsetiap mata
pembelajaran, kegiatan
pembelajaranituharusadamedia
itu.Mediaituharusbener-benerdi
gunakan.Kalodulu kankitacuman
adanyapapantulis,buku,gituya.
Kalosekarangmediayangdi
gunakanadalahLCDproyektor,
soundsystem,internet,dan
sebagainyaitudigunakan,kalo




sekarang gitu. Apalagi dalam
pelajaran B. Inggris, gitu. Dalam B.
Inggris itu, kalau, kebetulan B. Na
situ kan suka dengan sosial media,
sukadenganhal-halbaru,meskipun
kalau di bilang di sini B. Nas sudah
senior, di mana kadang itu orang
sudah berumur itu nggak mau
meng-upgradetentang pengetahuan
kan, tapi kalo Saya itu lebih suka.
Mbantu temen-temen, (ayo Bu kita
buat seperti ini) kayak gitu. Anak-
anakpastitaukitamenggunakantes
dengan quesis. Kamu tau “quesis”
nggak? “Quesis” itu salah satu
aplikasi atau link yang di gunakan
untuk media pembelajaran dalam
assesment,assessmentitupenilaian.
Teruskitabisamenyemangatianak-
anak atau menstimulasi anak-anak
di awal pembelajaran dengan
memotivasi anak-anak di awal atau
di akhir pembelajaran dengan
“mentimenter”, nah itu. Anak-anak
kan lebih enak. Dan B. Nas itu
nggak, jarang Nge-share hotspot
pribadiB.Nasuntukanak-anakagar
anak-anak itu bisa akses internet
secara gampang di pembelajaran B.
Nas, gitu. Jadi, sering sekali Saya
menggunakan, B. Inggris itu kan
ada, misalkan pelajaran tentang
“gaption”dikelas3itu.Qaption,tau
gaption? Qaption itu adalah sebuah
teks yang di sematkan dalam
sebualh gambar, nah itu adalah
Qaption. Jadi anak-anak itu, tak
suruh buat Qaption, mereka harus
uploaddisosialmediamereka,habis




itu berapa like yang mereka dapet,
kayak gitu. Terus kayak misalkan
ada tentang prosedure teks kalodulu
kan anak buat teks paktek
pribadi,kalosekarangnggak.Sering
anak-anaktaksuruhbuatpraktekdi
rumah atau dimana pun, setelah itu
buatvideopribaditentangprosedur,
nanti yang bagus akan Saya upload
diyoutubesekolah,kayakgitusering
sekali. Jadi, Saya itu banyak
mengkontribusi video-video untuk
di upload di youtube sekolah,
pelajaran B. Inggris, dari dulu.
Kayak misalkan materinya adalah
review, review teks, jadi Saya
membebaskananak-anakuntukme-
review apa pun makanan yang ada
di sekitar Tegaldlimo ataupun
Muncar. Silahkan kalian datang ke
restoran atau warung atau tempat
makan sembarang-Nya silahkan
kalianreviewtapibuatvideodengan
B. Inggris, setelah itu kirim kan ke
Saya, nanti kalo yang bagus Saya
upload ke youtube, itu biasa. Itu
yang Saya gunakan untuk
memotivasi anak-anak. Tapi
sekarang itu kan kalo siswa-Nya
sedikitkayakginiya,jadianak-anak
itu kurang termotivasi itu sama
temen-temennya.Kadangitu,susah
sekalikalo,“ayolahnakbuatinibuat
ini”, “nggak bisa Bu nggak ada yang
ditanyain”,nahituberatikananak-
anak interaksi-Nya langsung ke
temen-Nya, gitu.

Bagaimana
sistem

Yatadi,Sayamenggunakanbeberapa
metodepenilaian.Yaulangan,terus




penilaianyang

kadangSayapakekQuisis.KalodiB.

Ibu gunakan? | Inggris itu kan ada ujian tulis ada
ujian praktek. Ada assessment
sumatif sama formatif yang di
gunakan kan, apalagi di kurikulum
merdekaini.Jadi,kaloB.Inggrisitu
anak-anak ada ujian tulis ada ujian
praktek. Prakteknya itu meliputi
membaca, menulis, berbicara,
ataupunmendengarkan,itumeliputi
itu ujian prakteknya.

10. | Bagaimana Kalosiswaituya,yakaloanakyang
tingkat cenderungtertarikdenganB.Inggrisya
partisipasisiswa | partisipasinyabagus.Cumananak
selama sekarangitukan,dalamB.Inggrisitu
pembelajaran kadangadayangbener-benernggak mau
Bahasalnggris bisa.Maksudnyanggakmaubisaitu
di kelas? “alahBuk,Akuwongjowo”ngonokanitu

bahasayangbiasamerekakeluarkan
ketikabelajarB.Inggris.NggakbisaBuk,
masaktulisansamabacanyabeda,nggak
bisaBukmasaketambahan“S”ajasudah
bedaartinya.Itukanyangmembuat
anak-anakitukadangnggakbisa.Tapi,
sebenarnyaSayamemotivasianak-anak
itugini“B.Inggrisitubahasa
internasionalyangbanyakdigunakandi
berbagaimacamNegara,ketikakalian
terbiasauntukpraktek,kuncinya B.
Inggrisituadalahpraktekkan,praktek
ngomong,janganpernahtakutsalah.
Intinyayangkamuajakngomongitu
paham.Kalaupunkitamaupraktek
ngomongdenganturisataupun kita
ngomongdengannativespeakeritu
intinyaadalahmerekaitupahamdengan
apayangkitabicarakan,jadigitu.
Misalkankitangomongdengannative
speakeritukannggakmungkinmereka
menyalahkankata-katakita.Mereka
cumanberusahauntukmemahamiapa




yang kita omongkan, gitu. Sebenarnya
kalo kita praktek, siswa kalo praktek ke
sayajugasepertiitu.KuncinyaB.Inggris itu
praktek kok, bukan grammarnya harus
bagus nggak, praktek

ngomongnya,gitu.

11. | Menurut Anak-anak itu cenderung malu atau
pengamatanlbu, | nggak mau berkata Inggris.Kalo kunci
apa saja saya itu dalam mendidik anak-anak itu
kesulitan yang kuncinyamerekamaupraktekngomong
paling sering B. Inggris, gitu. Paling sulit itu, itu terus
dialami siswa minatnya ke B. Inggris karena kita itu
dalam belajar siswanya kebanyakan orang pinggiran,ya
Bahasa Inggris? | anak-anak yang tinggal di pinggiran kota,

pinggiran desa, pinggiran kabupaten itu
mereka itu nggak terlalu berminat untuk
belajar B. Inggris,kurangminatnyaanak-
anakitu.Menurut mereka itu nggak
terlalu penting bagi

mereka.

12. | Apamotivasilbu | Motivasi Saya pada anak-anak itu ya
agar siswa anak-anak itu lebih paham, kalo
bersemangat B.Inggris itu penting. Sampek kenapa B.
dalam Inggris itu di ajarkan anak-anak itu dari
pembelajaran SD, dari sebelum sekolah pun merek
dikelas? banyakyangudahdiajarkansampekada

kuliah jurusan B. Inggris. Seperti itulah
B. Inggris. Sampek kenapa ada sekolah
jurusan B. Inggris dan sebagainya itu.
Kalomemotifasianak-anakyasepertiitu
tadi, sebenarnya B. Inggris itu penting
dan nggak begitu sulit, anggap aja kita
belajarngomonggitu aja.
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